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One of six staff develcpaent training Banuals for 
career guidance infusion in the elementary school curriculuB (K-6), 
this manual focuses on classroom Beetings, It is divided into the 
following seven Bajor , sections: (1) a list of the Bajor goals and 
activities covered in the aanual; (2) an overview chart displaying ^ 
the goals, concepts, tiae, process, and instructional Bode of each 
i activity; (3) specific daregctions for each activity, including 
|, object ives, preparation requirements, and Baterials/eguipment 

reauireBents ; (4> leader's summaries presentijig the background 
1 inrormation needed to lead the activities; (5) participant worksheets 
1 and handouts; (6) participa;it summaries; and (7) a classroom meetiifgs 
I game board and cards. (See SCE 018 130 for the final repprt of this 
1 project •) The three major goals covered by this manual include the 
following: to understand the general purposes, the physical aspects 
and the philosophical compon€|jL$s of classroom meetings; to understand 
the specific types of classroom meetings and how to begin them; and 
to learn leadership techniques for facilitating effective classroom 
■meetings. In addition tc the other five staff development training 
laanuals (CE 018 1^9-141 and CE 0 18 143-144), a career guidance 
Methods q.uide for grades K-6 (CE 018 137) is available, (BM) » 



EKLC 



ERIC 



J 



Staff Development 



CLASSROOM MEETINGS 



Comprehensive Career Guidance Projects 
College of ^ Education 
University of Missouri-Columbia 



Vicki W: Straub 
Center for Family and 
Individual Counseling 



Earl J. Moore 
University of Missouri- 
Columbia 



GEORGIA CAREER GUIDANCE PROJECT 
-ELEKiENTARY SCHOOL 



Director: 

Pro ject Supervisor u 
Pl'jbject Coordinator: 



Earl J. Moore 



J. Paul Vail 



Ray Bouchillon 



This activity which is the subject of this report was supported 
in whole or in part by the U. S. Office of Education, G^partme 
of Health, ^^fo^ucation and Welfare unde/r Grant # GOOTSoWj^: 
The opinions expressed herein do not necessarily reflect the 
position or policy of the U. S. Office of' Education, and no 
official endorsement by the U. S. Office of Education should 
be inferred. 




^ 1977 Gr ^ 



^ent of Education 



GOALS 



Goal 1. To understand the general purposes, the physical aspects axid^ 
the philosophical components of Classroom Meetings 

Activity 1,- Leader's presentation of an overview of classroom 
meetings 



Goal 2 To understand the specific types of classrbom meetings and how 
to begin them - - 

Activity 1 - Classifying classroom meetings 

Activity 2 - Generating^ topics for the classroom ^neeting types 
Activity 3 - Getting started pointers 

Goal 3 To learn leadership techniques for facilitating effective ^ 
classroom meetings t 

Activity 1 - What npt to do 

Activity 2 V What to do 

Activity 3 - The Game Plan " - 

Activ^tty 4 - Putting it together ' 





. . OVERVIEW 
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ACTIVITY DIRECTIONS' 



. •' . T 

,Goal 4 : To understand Che general purposes, the physical aspects 
and the fhllosopnlcal components of cla&ksroom meetings* 

MATERIALS/EQUIPMENT ; newsprint and felt pen an<^/or overhead pro- 
, . . jector, transparellcles (joptl6nal)r,\ Participant Wprksheet^ 
r» Participant Suinmarles/1',2. ) • a 

ARRANGEMENTS /PREPARATION ; arrange cjialrs In a circle format.. 



X 



■ ; ) . ^ ■ 

VjAptivijty 1^- "Overviey of Classroom Meetings" * ' . , 

Objective ; Participants will learn the basic principles of , 
Classroom Meetings and will list 4 initial r espo nses to 
the principles. 

' Preparation ; '^a^e ^ther newsprint 'or ^n overhead projec^oi^ 
<aval^ble to summarize* the mala points. . r / 

Give a^ mini lecture on tha|r*purposes, physical aspects 
and philosophical coinponen|:s ofiLbla&sroom' meetings. Read 
the leader's summaries of %^sapoom meetings //I and #2. 
• ' Be sure to emphasize the folloKng points. 

1. Classroom^ peetings^prqmote succ^s. 

^2. Classroom jifaeetlngs have a Structure. '\ ' 

3. Classroom meetings involve behavior assessment, ^ 
^ planning ancy commit (Jn^nt to a plan. ■ ^ 

4. Punishment is not consistent with th^/ classroom 
meeting moi^el, ^> ^ 

/" * ' J. 

Have part^lcipants turn to P-handbut fl^l and fill out 

individually^ Within, a l^rge group context, ask participants 

who are willing to share sbmel o/ their responses • Tell par- 



I 



tlclpants thaft7pa«Jxip^nt suom^les 1, 2 are f or .tlieir review. 



/ ■ 



2 ; To understand the specific types of cl'assrbpm meetings 
and hoV to Jb^gln them. 

MATERIALS/EQUIPMENT ; newsprint and a felt pen, Participant 
Worf sheet- 2 , S and Participant Summary 

ARRANGEMENTS/PREPARATION; Same 



ae als ^bovs . 



f— • ' — ^ — 
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Activity 1 - "glassroom Meeting Types" " 



Objective; Particiliants wTll categorize three types of class- 
.room meeting. 

Preparation; Read the leader's summary #3 on types of meetings. 
Give an overview of the thr^e types of classroom ' 
meetinga. Be siire to emphasize: ' 

^ 1* how the purpose of each group is different ^ 

2. that involvement is deci«ion-making, participation 
and problem solving underglrds each type - ' 

Have participants turn to P-^woAsheet #2 and clasalfy 
/ ^the meetings according to the situation. « ^ 
^ . Quickly check with the whole grotjp for the appropriate 

answers and clarify any questions^ Tell participants, that 
parti<jipant summary #3 is for their review. > "S^ ^ 

Activity^ - "Generating /Topics" 

Objectives Participants will list vat least three topics of 
^ discuspion fQih each'<^f thp'meeting types. ^ 

Preparation ;. Same as for Activity 1. 

' . . , " ^ . ■ . 

^. Ask participants to divide by primary (K«) or '^intermediate 
/ (3-6) level of background and/or interests'. I in small groups of 

not more tWan*foury instruct participants to- generate topics/ 
J for^ach,.of the types o£ classroom .meetings.^ 

To synthesize, take each type of meeting one at a time and 
ask participant^ to. s^are with each otfier topics they have 
generated. * % ^ 

, . . . . r 

. . - " J r . :f . 



/Act4vi<^y ^ - ^'^^ttlng Started Pointers" 

^^Lis^^v^' Pf^tlci^ants wlllij^arn specific pointers, fpr starting 
* . 8<^^ c^^du^^^ing Classrodm Meetings. 

^tS^aJ^y^iX: *^ead/ the leader's summary of starting and conducting 

OXy/e ^ti ovetvlew of the mate^lal^i,^ Invite participants 
^^e^ qu^^tidns. Summarise the main point on newsprint or 



t 
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* 



( 
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3; To, learn leadership ^chnlques for facilitating effective 
classrodm meetings. - ' ^ 

. ^ ' . y -. 

MAT^ IALS/EQUIPMENT ; newsprint and felt pen, participant Worksheets 
A^^NG ^ENT'S/PREPARATION -; H^d enough gad&Sboatds and accompanying 



pieces for 4^5. players to each ^^me. ^ , 



^tlvlty 1 - "Looking at wha^ NOT t^' Do'' * ' > . \ ^ 

Oyect^ve: PaftiCipants wijl le^rn»specif ±c beh4vdors to.^avaid / 
for effect!^ leadership 'of clas^ijiooiii meetings i I ' /, 

llgpar^iyl ; Be thoVoughly familiaA: , with the. twelve negative LUder^h^^^^ 
^ beh^Ors in t^ie^eader's suitoaary ^ sabotage techniqufesKllfJ. * 
A ^ Ask' participants to tuxii' t*p their workshejet #4 on sabotage- 

^ techniques. Go over eaCh negative leader behavior wi,th a bri^ • ' 
- discussion. Ask p^rticipiants to .mark 'the techniques they WOUM < 

jnost likely -use IF they wanted to sabotage themselves as effective 
/ leaderp^. (If s.ome , resist twV concept "I wouldn't sabotig? myself , 
I woi^d ;jant't:o do a good j^b!" etc., ask them to -pretend th6re ' 
* is a sneaky, rebellious p^rt of ' them that might want t'o 
'sabotage and that . they \^ould only 'be pretending. i 

• • ^ • ^ L . ' . ..r • V . . 

tivlty 2 - "Looking at wAat We Do"* ^ ' ^ - ^ 

" Oblectlve: \ Participant u^r^ i^o^t. sped^fic skills which 
facifitate eff4ctive leadership of 'd^assroomjneetlnRS. 

1 Preparation; Be thoroughly familiar with the eight fkcilitative 
j leadershio techniqxies specific responses in the' leader's v 
nummary #6. . - 

Ask ^participants to read thJir worksheet #5 on the -eight 
leadership skills. Ask them to mark the items -according . 
to the directions- on their worksheet. 

Discuss each skill separately. Tell the participants 
that they will- be using this material, for part of a gdme 
which is the next activity. 
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Activity 3 - "The Game Plan""^. . . . 

Objective ; Participant's wUl synthesize Informatlofi within\the 
context of a simulation style game* 

Preparation ; Have enough game, boards for 4-5 member participant 
groups,^ Check for the following gai|ie parts; 1 game boards 
markers for each player; 1 die; 15 CHANCE CARDS;. 15 LEADER 
RESPONSES CARDS; 15 SABOTAGE CARDS; X5 LEADER SKILLS CARDS;' 
game directions; ^nd ^andouts from the workship (for players 
^reference), ^ • 

Read the game directions and be familiar with the 
various situations and responses. 



r 

GAME DIRECTIONS 

1. Roll^ the die-the p^yer with the h|rg^^st nttinber 
is first 9 nexjt highest number iSf(|^cond, and so 
on. , , 

2. Each player rolls the die and moves around the 
game board. 

/ 3. Trie game is over when one player has passed FINISH 
or when the allotted time is over (the one closest 
to< FINISH is the ''winner*'). J 
4. There 'are four utajor drawing piles: 

^ * 15 CHANCE CARlfs-the player does what the card says, 
, stays oq /the space where he landed. 

. \ *15 LEADER RESPONSE CARDS-the playe^; reads the situation 
-^aloutl and then moves forward or backwards as the 
card directs. 

o 

*15 SABOTAGE CARDS-the player reads the card aloud and 
answers the question. If he is correct, he gets to 
roll-ag^in* (Some of the sabotage cards, require the 
accompanying^^ituation card.") ' 

*15 LEADER SKILLS CARDS-the player reads the situation 
aloud and then moves forwards or backwards as the card 
directs. 

5. A player may draw from each pile only once during any 
one tiirn. 

i . 

See the leader's summary //7 of the content of the four drawing 
piles for greater familiarity with specific content. 

V3 



Activity A - "Putting It Together" 



Objective ; Participants will role-play "selling" the idea of 
classroom meetings to an administrator. 

Preparation : Be familiar with the directions for jswitching roles 

from adtor to respofider -to observer in participant worksheet #6. 

Ask participants to form in groups of three. Tell them 
to look at their worksheet for the directions for role-playing. 
Go over the directions with the participants. Aftier the groups 
have begun, let each role-playing go for 5 minutes with about 
3 minutes for feedback from the observer and responder. 
^ Continue this 3- and 3-minute format until all members have 
^ been the actor once. 

Finish this exei^c;ise and workshop with a synthesis of the 
salient "selling" points , participants geuBrated. 
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LEADER'S SUMMARIES 



/ , Leader's Summary of Classroom Meet-ings //I 



/ 



Puypopes o:^ Cl^gSroom Meetings 



4, 
5. 



Allow students to expefience Glasser's three components, of 
success. . 

-Involvement 

-relevance 

^thinking 

Provides success experience. No One in class can fail because 
in a class, meeting there is no right or wrong answer. 

Allows the more and less capable students iri a class to Interact 
on a|i equal basis. 

Promotes cohesiveness of class. 

Solves many classroom problems. 



Physical Aspect of Class Meetings 



1, 



2. 



Need ground rules for c\onjiucting meetings. 

-get the group into a close circle in the classroom, teacher 

and students. ^ 
-work on an idea which has no right or wrong answer: not a 

factual or simple answer; open ended subject, 
-attempt to solve the individual and group educational 

pro^Jf^s of the class and the school-to solve the problems 

^St living in their school world. 

-%yi problems relative to the class as a group atid to any 

individual in the class are- eligible for discussion, 
-discussion itself should always be directed toward solving 

the tiroblem; the solution should never include punishment 

or fault finding, 
-meeting help just prior to a natural class break-lunch, 

recess, etc. 

Meeting time should be consistent. < 
-Elementary school-at least once a day. 
-High school-perhaps two or three times a week. 
-Length of individual meeting would vary according to grade 
level of participants. ^ 



Leader *s Summary of Classroom Medflngs #2 

' ■ ' ' ' / 

. . . They (school systems) must help people develop the / 
sense that |I*m somebody, people care ahbqt me, and I care \ 
about other people. I've learned successfully some things / 
that are useful and also make sense to me, and while I may / 
not be able tp use them directly right now or later, they're" 
still good and I feel good about what I'ye learned.' . . . /." ^ 
' -taken from "A Talk Kith William Glasser, "Learning , 
December 1972. > 

,The Reality Concept - WiTlj.am Glasser 

Description ' and History ; > 

The Reality Concept is based on the theory that a sG^cessful 
Identity is found only through riespon^ib'le behavior/ R^ponsibilltv 
is defined as the ability to fulfill one's needs .arid ffo do it "in a way 
that does not deprive others of, the fulfillment of ttieir , needs. - Respon 
slbllity Is brought about throifgh an examinatlpii of goals , values, ai^d 
behavior, and followed up by planned behavior changes. 

The Reality Concept is one of the most 'recent behavior change* 
^approaches. It was developed by Dr. William Glasser and Dr. G. L. 
Harrington during the 1950 's during their JU^ork at the Ventura School 
for Girls in Southern Calif ornla. ^-This' ^roncept is designed "tb help 
those already successful to maint^n thfelr competence and help others 
become successful." 

Principles of the Reality Concept (*applled herer to the classroom situa 

1. Involvement - This begin3 with the teacTi^r who needs to be v 
warm, sensitive, understanding and honest. This kind of 
relationship is essential. Only when a feeling of care and 
concern is established through involvement can progress 
occur. This care is not a blind acceptance of all the child's 
actions and feelings. It is a concern which is shown through 
praise for accei>t;able behavior and rejection of unacceptable 
behavior. The teacher must be tough - he or. she must be ^ble 
to survive the anxiety produced in sucK. disapproving situations 
It is felt tftdfc in this way , the teacher ' s concern is much 
more real tp the student when he is encouraged to, become 
^involved with those around^him* V 

^- Current Behavior - Although the child 's ,pa;st and his feelings 
about tt^ are acknowledged in the Reality^ Concept , the emphasis 
is,, on current behavior. It is hoped Xhat this will discourage 



the student from relying on his past or his feelings as 
excuses for present actions. The emphasis Is put on "what" 
(referring to behavior) and "how" (referring to reactions 
arid feelings about behavior), rather than "why". • This helps 
the child become awate of his behavior and to understand that 
his behavior Is a sel if- Involvement thit he chooses. 

Evaluating Behavior - Althoug^h the teacher serves to guide 
and suggest behavior, the final judgement on the value of 
behavior Is left to the student. He Is responsible for 
crl'tlcally judging his actions and Its value to himself and 
to others. When a child decides that an Illegal or"negatlve" 
actlop has 'value for him, he must be advised of the likely 
consequences of his actions and be willing to accept" them. 
The responsibility is in his hands. 

' - ^% ' ' ^ , * 

Planning Responsible Behavior - Once a value judgement is 
made about a partictilar behavior, the teacher and student ' 
work together to plan future responsible behavior. Often 
the student is at a loss in this area. The teacher guides and 
xSugge^ts appropriate behayiors ,* but the student, makes the 
final decision as to what is best for him and for others 
involved. Plans must be realistic and appropriate. They are 
revisaVle if found^to be unworkable, but a good effort should 
be made to carry it out. ^ • 

^ ' ■ 'A , " . ' 

Commitment - Either verh^i^l or written, the student must 
truly commit himself to the plari. Because of the Involvement 
he has established with andfher individual, it is easier to 
commit himself. Someone els^ cares whether he succeeds or not. 
Thl^ 1i uvement is especially essential' at this point in time. 
Written commitments are encouri^ged as they often seem stronger , 
^nd more r^l to the^student. ' ^ 

Accept No Excuses If a plan does not work out, the values 
professed must first be examined. If /they are still valid, 
the plan must be re-evaluated. If the plan is reasonable, 
phe individual then must either re-comipit himself or completely 
uncommit himself from the plati and devise ^ new, more appropfiat 
or feasible one. - * r 

[> ' ' ~ . 

No Punishment - Punishment breaks the involvement necessarv 
for the person to succeed. Encouragement, on the other hanai 
solidifies involvement. Thus, good behavior is encpurag^, 
failures are de-^mphasized . Punishment tends to reinforce 
one's failure ^identity and increase his sense of loneliness and 
hopelessness, dften resulting in withdrawal and/or hostility. 
It ^oes not al^ow the individual to judge his own behavior. 



V 
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Consequences of behavior are different from punishment, 
which tends, to be punitive. Consequences give the Individual 
feedback on his behavior and allows him to redirect his actions. 



Materials by William Glasser ; 

; Reality Therapy -^(1965) 

The Identity Society (197 1) 
Schools Without Failure (1968). 

Parent Involvement Program fl972) 



19 . ( ^ 



Leader's Summary of Classroom Meeting Types #3 
Social-Problem Solving Meeting 

'Concerned with* student 's social behavior In school; I.e., the 
senlorg are particularly noisy during their free study period. This 
disturbs other students and teachers. Hc^ can ^hls be handled? 

'All problems relative to the -class as a group and to any Individual 
in the class'are elljglble for discussion. 

f' ' ■ ' ' - 

'The discussion Itself should always be directed to solving the 

probl^; the solution should never Include punishment or fault-r 
finding, 

Open-Ended Meetings ' " , ^ 

'Concerned with Intellectually Important subjects. Sfuclents are asked 
to dlacuss an* thought-provoking queat^ns related to their lives; 
i.e.. What wou\d you buy vc s#d #^I|m^ d dollars? 

'Type' of meeting which aho . ied most often, even where behavior 

problems are most .^>revalei The more It's used, the more It's 
applicable. . 

'J 

Educational-Diagnostic Meetings 

'Always'' directly related to what class Is studying; I.e., the class 
Is disappointed that after studying the American Revolution, the 
students still didn't feel they understood the dimensions of It. 

'Can be used by the teacher for a quick evaluation of whether teaching 
. procedures In the class^ are effective. ^ ' 
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Leader's Summary pf Pointers for Starting and Conductiffg Classroom Meeting 

Conducting Cl^^sroom Meetings - Getting Meetings Started ^ 

1. Glasser's ^educational philosophy should be discussed and understood 

by the sdnool faculty/ i 

2. Some faculty member, preferably dne whp-hashad some experience in 

^ conducting class meetings, shojald demonstrate meetings- to indivi^|3|^ 
members and to the whole faculty. ^ ' 

3. The large-circle seating /arrangement has been proven to b,e most 
ef f ecjtive ^in stimulatingAcommuhication. 

^4. Teacher should sit in a different place in the circle each day; arid 
he/she should make a systematic rr to arrange the students so 

that th^- ^^^eting will be most productive.. ;Vlsitors to meetings are > 
welcome 

5. In learning to conduct meetings, teachers might team, either as 
observers or co-leaders. ^ ^ 

6. Subjects for open-ended discussion may be introduced by the teacher, 
as he/she sees fit, or by the class. 

7. Meetlng^duration should depend lipon the age and meeting experience 
of the class. 

^-Primary students may find it difficult to maintain attention . 
for. more than 15 minutes, but the time might be increased 
up to ^30 minutes. 

30 minutes is a goodSneeting time for intermediates and higher 
grades. 

'Probably better to hold meetings to a specific duration than 

to allow them to vary in time from day to day. . 
'Teachers shoiild be allowed to cut off a meeting. 
-'Meetings ^iix/ul-d be held before a natural cutoff such as lunch 
^ or recess. * ^ 

'Meetings should be regularly scheduled and consistent:^ daily, 
if possible but at least once a week. ^ s'^ 

^ ' ^ ' / ' ; . 

8. Children seem to respond best if they are given an opportunity to 
raise their hands. It may b^, possible to run meetings in which children, 
politely wait their t\irns to talk, but this ts a difficult goal to 
accomplish. Older students should be allowed to speak without '^'^ 
what to them seems childish hand raising. J . 



O 1 ' ^ 



9-r A' teacher should never Unterrurt a student to porrect^bad grainnar, ' 
bad u^ge, or mild prof an Ijty. Jteacher may Intervene when student^ ^ 
goes on ^ndlessly aitid id.*b||frlng the class. 

10. ..Students may become vfery^ personal. Teacher shoul(J accept these 
comments, but may. ask sijLident to discuss something else if he/r 
starts talking of drunken 'brawls , etc. 

Conduct liig Classroom Meetings -^^ Getting Meetings Stated 

1. Teacher should feel program Is of value. ' 

2. Teacher should ^)e enthusiastic . 'J 

J 

3. Iteacher should not become dlsqouragtid If meetings are not good 
f every ^ay. ^ ! 

r ^ * / 

4. Topics must be relevant, Interesting, and thought-provoking. 

Specific questions draw more response than general one^. < 
Teacher must be pre^Jared to follow up questlpris and dlscxypslons. 
Besides ^;Jtie topic, he/she needs additional Questions to keep 
meetlng^goltvg. ^ • \ ' 

^ * Topics may c^me from <;:Xass or from teacher. ^ 



L. 
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t4 LBadter's Summary qf_3abotage Techniques'^ #5 



ll Ord^rlhg, directing, and commanding — ^ ^ 

:* The^ teacher wants to kefep ^Ings well under controlSand dBmands 
>/ ' . -^that the child get ;rld of negative feelings Immediately an'H ' 
' "fihape up;;. 

2. Wgwlng, admonishing, 4ar jLhreatlng 

• 

The teacher threatens the child with the con*sequences that will 
occur If he does something. ^ V / 



3.^. Moralizing and/ preaching 



The teacher tells the students what he shouZd|^^p^r what he ought 
to do {What's rigKtj and Is cont^erned tYi^z the child has the 
•^'proper" feelln^^ 



4. Adylslng and lecturing 

The teacher tries to show his superlorl^ty by apntlnually giving - * 
^ ' the child solutlans to his problems. 

Communicating logic and rilaklng an appeal to the child's reason- ^ — 

The teacher again shows ^perlorlty by giving facts or a counter- 
' .argument and by lectij|rlng. 

6. Judging, criticizing, disagreeing, or Ijlramlng a child . 

The teacher has already pronounced a verdict of "guilty^' without a 
trial. He Is Interest^ed In proving that he Is atl^ays right and that 
the child Is always wrong. 

7 • ^ Vl^lslng, agreeing, evaluating posltlve3|3^^;(^i^provlng, buttering up — - 

The teacher demonstrates partiality to a student and tends to praise 
the person rather than the act -* 

8, Naihe-calllng, ridiculing, shaming- ' — \^ 

The teacher Is Interested being right and puts the student Ao\m 
Mith sarcasm or joking. ' ^ ' * 
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^-9. Psychoanalyzing the cfilld; Interpreting, dlafenoslng \ ' ^ 

7 W^th the best of fifftentlons , the teacfter tries to analyze tie problem^ 

sp that he can^-ln a beltter position to "set the child straight". *^ 

10, t tejEssurlng, sympathizing^ consQllng, supporting— ^- 



^ Simple' reassurance, a. pat on the back, and the- pretense *that alibis 

' ^ ''well Vhen It Ish't. are the teacher's Answer to a chlldls worries 



.and anxieties. 



1 ■ 



11. Probing, questioning, Interrogating — 



. • The teach|x wants to know "wtio, what, when, whereTsiid why . " This 
could be uSed to excuse himself from Involvement or possibly 
to gather eyery detail in oi:d$r to-solve th^ child's problem for 
him. . I X 

JS^^l 2 . Laughing, offe^ljp^ dlvettlng respbnses, distracting the chlld^ or 



withdrawing ^^om the relationship entirely 

The teacher also attempts to exquse hd 
treating the child's feelings lightly. 



V 



The teacher also attempts to exc\ise hlmse^ from involvement by 



/ 



-J 



*jVdapted from Effectiveness Training by Dr. Thomas Gordon. 
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silence, 
irning than 



Wi^^r' ^ Si^mfy of S;^lfic Effective Leader (Teacher) Responses //6 

^jf^^S^^f^ often a^^^ffective response'. It .ts necessary to >ll<iw / 
g<!?"P "*e'^^^'^^^ '^^"^ to think. Given sWh time, each member will be ^ 
aMe i^entf€y something laarhe4 from the experience of other class' 
m^e^^s. A pet.jod bT sifence 'th^t -^eems like an eternity to. the 
l^^dec .wl>th Ttgj^t" answers is in reality only 30 seconds. Many 

^rf"^? jn^iftbersi .Can he 'counted on, to fill the void of 
^cJtn^ljr lde^§ ,and jthoughtf ulness. will produce^more leWr 
£ipze,l "rignf. answers. • . ' . ^ 

• ^ * - • X ' ' \ ' 

^Jj^JS^e^^' tried to cooperatfe^fiut had a"*hard time f inding 

^Ph<^^.€'? st^^t." A repeat lets members know they are heard, 
gi^es the^ a ^ Wee to near themselves, and gives an opportunity / 
fc^ zO\)ce^r:iot^ If the leader has perc^Ved. incorrectly 

ther member has previously reported a similar situation 

•'Vjur ^xpj.netiee ^as similar to . oi/ "Both you and ^ 

trci^i,>^ f inkling a way to cooperate with yo.ur brothers." Misery 

^0^8 tt^t ^ompany^ but 'people do. 

.^e^^5ii^^i^-.Coijt^: ' Tije "repean" above is a content response because 
tt PaJ^^pbf^seS Vhat happened. This is more- comfortiAg than a 
^re^ police tcy feeing which'will be illustrated later. 

^3.ven ^n opportunity^ most childr^i^H gladly ^11 you 
t^ei*^ eJCP^rience ^and in the process clWify the situation. ^ 
•C^^ y*^u f ^11 more about what yoUr brothet was doinK?" "Wliit 
ciiiJ yCJU.tjry to <lo?" .^^^ ' 

^he nef^ef Senses, a genuine interest and' the desire of others 
bo '^elf^-^l' The leader may wish to build excitement either. with 
nei%ef % the entire group. The same situation tflesents 

4c^,35iU%^^^n5e: once a basic relatio'nsfrfp^ exists^ between the ^ 
Ig^ef the Sroup as well as ^moTig group members, the leader may 

taK^aCtic?^ reS^nses. The basic relatidnship means that a 
Suj^t^oftiv^. ■atlnOsWiierexists fKi the response will not be- 
Pe^'^eiv^d as criticism- or a pdt down. , 

ll^^AfeSs^R^^J^^^ Like action responses,* feeling rapponses ^are more 
p^f^on^l^ i-^l^ntify the feeling, think first in gross term of. 

P^i^ ft^^ jp^^aB^^^ and then narrow to the more specific feeling, 
"Vc^ ^^^e ^^^ett^y Vliscouraged' at not being able to get something 
8^^ted.»-^_ \e^^ you annoyed?" Again, a wrong guess enables you 
to ^ ^JDpi'ov^ you^ mark, ^ 



Ask fo t* an ExplAnatloii : By comparison, why Questions are more exciting 
Than what, when, or where question^, but why quest ion^^ deinand ah 
ei^lanation. "Why wouldn' t your brbthefr let ^pu^ help him?" "Why 
did you wait' until yesterdfay to tiry to cooperate wi-th your brother?" 
Most of the time children do not know the "why" of th^lr.\ behaviors 
«nd feel defensive in their >f£orts^ to come ^up with tfte "right" 

answer.' * * , - 

-V Compare the filing tone generated by .the above questions with 
the more comforting "When did you start yesterday ?''v ^"Wher5j^ere 
yoUia,rtien you tried,- to cobperate?" "Who was\with you?" "Tngencr^, 
why'l^ questions are probably^ to be. ayold^d by the discussion groiip^ 
leaderv but on occasion they will fiit in witli' your goals^^ 
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Leader*8 Summary of Leader Response Game Cards #7 

^ ; are leadlfifyqjfr second classroom meeting and you still feel 

• l)it|4ieryous. Jpanle has Just deagrlVed a problem she has had with 
her (M>u8ln and has a»ked» '*What sho^d I have done?*' The "right" 
'^aver seems obvious to you - yet nbne of the other students are 
volunteering' a solution. So, to keep things "moving", you suggest 
your ''right" answer. In, this case, SILENCE would have been an effective 
response. Thirty seconds taay seem like an eternity to you - 
but It would have allowed others to get up the courage to speak out; 

^^■"--- 'GO BACK 1 SPACE 

. 4^1e has Just posed a question about one of the Ideas presented 
during the cltfssroom meeting. You decide to use SILEMC^ ^s a response 
for 'Jamie. After a short while, Susan - who usually-lllf'l difficult time 
spTeaklng before the others --'begins to explain her viewpoint concerning 
the Idea in question. Good leader V^sponse! 



GO AHEAD 2 SPACES! 



EKLC 




«¥ou have been having classroom meetings for a few weeks and you 
are now teaching about the goials of talsbehavlor. The students are 
<not becoming In-yplved In the discussion very easily. To Illustrate your 
teaching point and to get' the discussion going, you begin to describe 
a personal example of an attention-getting method you used as a 
child. This Is a good use of CONCRETENEgS In response to the tension 
of the groi^p. 

GO AHEAD 2 SPACES ! 

This Is the tenth classroom meeting and the students are yery 
Interested In having an opportunity to discuss and receive help with 
their personal situations. However, as leader you have been giving several 
examples from your own experiences to teach specific points. This extensive 
use of CONCRETENESS responses by the leader is unwise. CONCRETENESS 
should be used sparingly by the leader in the later group sessions. 

GO BACK 1 SPACE 
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The REPEAT RESPONSE ; Maggie has been reluctant to get, involved 
In the classroom mating .dlscuaslons. Today, however, she timidly tells 
of a problem situal^Rjti she la having witTi her brother. You want her 
to feel understood 4nd comfortable irf^ sharing. So you repeat the basic 
content: "You yoxxld like to get along better with your brother, but 
you're having a hardl time knowing how and where^ to start," 

, T. ., V,; ■ • 

Gtf AHEAD 1 SPACE! 

Peter is attempting to describe. at the class meeting how his 
sieter teases and bothers him at the dinner table. You respond; "I 
remember from last week that Jason was describinR a similar 
problem. Both of you seem to haW behavior trbubles with sisters who, te 
you." This was a good PAIRING response for ydu to make. 



GO AHEAD 1 SPACEl 



You and your students are holding an educational - diagnostic: ^ 
classroom meeting. You are concerned that the unit on the Civil War 
did not have a full impact on the students. Jimmy remarks that he 
really didn't understand all the things that caused the war to begin. 
After a few other comments, Linda also remarks that she didn't see why 
the South wanted to go^to war. As the lejader you want the students 
to feel comfortable while risking and revealing themselves so you 
use a PAIRING response: "Both you and Jimmy have similar difficulties 
understanding the basic caudes of the alvil War". 

GO AHEAD 1 SPACE l 

This is 'the first classroom meeting and the students seem somewhat 
ill-at-ease. Yoq have decided that you want to establish a comfortable 
atmosphere^for them to share in; so you direct most your remarks 
about their situations to RESPONDING TO CONTENT . For example, Joy 
described how the six graders often chase and tease them on the 
playground. You react with; "You would like to get along with the 
older children and not have them tease you, yet you aren't sure how 
to start?" 



GO AHEAD i SPACE! : 

Phillip is trying t<?eril4st the help of the other students tn 
the classroom meeting. He wants to learn how to stop the way hls^ I 
brother picks on him at home. The group has met several times t^ether 
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now an4 you would like to, build a little more excitement in the group. 
So you ask Phillip: "Tell us more about what your brother does to 
you. What do you do while he acts this way?" Good use of an EXPAND - 
» RESPONSE. 



. GO AHEAD 2 SPACES ! 

Tou have been having weekly classroom meetings for many months 
now» and ^he class has become a close, supportive group. Andy has 
brought up a problem he is havl,ng with a close friend in another 
classroom. You give an ACTION RESPONSE : "What would you like to 
do about it, Andy?" this launches Andy and the group into generating 
a plan on how to handle the situation. 

go AHEAD I SPACE! 

Jeff came to scho^ this morning noticeably upset. During the class- 
room meeting he explained how before school he had fallen on the sidewalk, 
tore his\jeanS9 and the other boys had laughed at him. You quietly 
remarked :L "You must have felt hurt and maybe a little angry when they 
laughed at you." Good FEELING RESPONSE . 

GO AHEAD 2 SPACES ! 

Your class has been having meetings once a week for several months 
now. A few students are discussing the gym teacher's methods of making 
each studekt perform before the entire class. Holly remarked, "Yesterday 
we were suppose to take turns doing cart wheels in front of everyotie. 
I couldn't do one and they laughed at me." You respond, "You must have 
felt hurt and embarrassed when they, laughed at you." Good FEELING ' 
RESPONSE. 



GO AHEAD 2 SPACES! 

The topic being discussed at today's classroom meeting is 
"tardiness and its consequenlces . " Jeff is complaining that he was 
late yesterday because his mother didn't make sure he got up in time. 
You respond: "Why did you decide that getting to school on time was 
her responsibility and not yours?" This ASK-FOR-AN-EXPLANATION-RESPONS-E 
(the Why-quest4on) is usually to be avoided by the group leader. It is 
of ten too conf rontlve for a group member. Rarely - in extreme cases ~ 
would this type of response fit in with your goals. 



GO BACK 1 SPACE! 
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^Leader's Summary of Sabotage Game Cards 

Situation Card ; - 
—T^ ^ 

. It Is the second classroom meeting an^ the students are learning the 
techniques of how to function within the group setting. Today's topic x 
is **student responsibility at recess and in the lunch room/' The / 
meeting is at the point where the students are loosening up and really 
getting Into the discussion.] Bob now prefients a related ^opic to the 
group; "We've been talking about how we should act at recess and lunch, 
but ve have a big problem too. It's Mrs. Fetters (a woman who Is employed 
as the lunch room superylsor) . She's a real painl She won't let us 
talk or laugh while eat lunch - and if we do, she yells at us. 
And we have to eat so .fast; all she says is 'Hurry, hurry, hurry - the 
next group will be here soon.' (Bob mimics; her voice.) It makes my 
stomach hurt. She's dumb and I don't* llk'e herl" 

* Sabotage t- CM. 

Situation ; Read the "situation card." . , / 

i 

Teacher Response ; "Bob! I 'don't want tor hear you talking about J^s- 
Fetters that way again! She is the lunchroom supervisor and ^oti^re to 
do what she says!" . < 

If the teacher consistently uses this type of response in the class* 
room meeting, he will destroy the prbgress of the group. What type 
of sabotage technique is the teacher* using? 



If you said something like; 

Ordering - Directing - Commanding 

ROLL AGAIN ! 

ft 

Slttiation; Read the "situation card." 



Teacher Response ; "Bob, if I hear you talk that way about Mks. Fetters 
again, I will contact your parents! And if you can't keep on the topic 
.of our group discussion, then you will have to leave the room!" 

If this teacher consistently uses this type of response, she 
vlll destroy the progress of the group. What type of sabotage technique 
Is the teacher using? 
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If you ji^td sometl^lng llk^: / * if ^ 

ling - Admonishing a threatening > 
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/ ROLL AGAIN ! 

^ " 

Situation : Read the "situatrlpn card." 



^ teacher Response ; < ^'Oh, Bob'l / (Patronizing tone of voice) you know you 
ix^JSyp^l^'^'t speak that way abo\^t Mrs. Fetters. We should always respect 
' 6.uV elders, dear/" 7 / . 

\ If this teacher consiatelntly uses this type of response, she will 
dei^roy the growth of the g^toup. What type of sabotage technique 
is the teacher using? / ' '"'^ 



\ 



If you sa^d somethtog li|cer- ^ 

Moralising - Preachi|[igT • # 

\ • " ' ' ■ • . • ■ 

\ . ROLL AGAIN t ^ 

Situation ; Read the "Situation card." 

Teacher Response; "NoJ, Bob, you know the situation in. the lunch room. 
If I were you, I'd just do what Mrs. Fetters says. Of course, another 
way of handling the problem is to talk tp Mrs. Fetters about how you 
'«cl-" ' ■ ' 

This teacher consistently uses this type of Response and he is 
inhibiting any progress in the group. What type of sabotage technique 
iq this teacher Asing?" 



If you said something like; 
Advising - LecUiring 



ROLL AGAIN! 



Situation : Read the "situation .card" 

Teacher Response ; (Patronizing voice tone) "Now Bob - stop to think. 
You know how loud and - slow it can be when everyone talks Instead of 
eating lunch. Mrs. Retters is just trying to keep your lunch period • " 
■running smoothly^"' \ fs' t 

If this teacher coWinues using this type of response, he will inhibit 
any group progress. What type- of sabotage technique is thi teacher using?. 
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If you said something like: ^ 

Communicating Logic and Making An Appea! to the Child's Reason 

* ■ , ' 

ROLL AGAIN ! * ^ 

••'^ \' . ' ? • . 

situation : Read the "situation card," ' . . • 

> > ' ' ''" 

Teacher Response ; "Boby I doubt if Mrs. Fetters would bother you so much 
If you weren't always goofing off during lunch period! Mrs. Fetters is 
trying to do a !good job - why don't you help her out." 

If this treacher continues using this type of response, she will 
Inhibit any group- growth. What type of sabotage technique is the teacher 
using? 



If you said something like: 

Judging - Criticizing - Disagreeing - Blaming 

BOLL AGAIN ! 

Sitiu^lon : Read the "situation card." 



Teacher Response; "You're a good group member for bringing this to 
our attention, Bob. Maybe we should look into it. You're such good 
boys and ^girls for not causing Mrs. Fetters a lot of trouble." ^ 

If this, teacher con^^istently uses this type of response, she will 
destroy the progress of the group. What £ype' of sabotage technique is 
she usin^? * . 



If you said something • like: 

Praising (the person and not the act ) - Agreeing - Evaluating 
Positively - Buttering up - Overly Approving. 

^ . - ROLL AGAIN ! 

Situation ; Read the "situat^-on citd," 

Teacher Response ; (sarcastic tone of voice) "Bob I Of all the* ridiculous 
things^ to say! Maybe your stomach ache is from ydur lunch and not'frpm 
Mrs. Fetters!" ' 

^ Continbal use of this type of response will inhibit any progress this 
teacher might hope the group will make. What kind of sabotage technique 
is he using? 



t ■ . . . 

If you said sometlilng like: 

Haaie-calllng - Ridiculing - Shaming 

BOLL AGAIN I 
Situation ! Read the '^situation card." 

Teacher Response ; "Nov Bob, > help me to understand this problem. 
Eauictly what does Mrs. Fetters say when you begl^ to t£Ik £o each 
other? And Is that talking In "quiet voices" or talking loudly ' 
across the room?...." ^ ' ^ 

Continuance of this type of response will l)lnder any group < 
progress. What type of sabotage technique Is jthls tei^cher using? 



If you said Something like: ' ^ 

Psychoanalyzing the Child - Interpreting - Dlagnoslxig 

ROLL ACAIM ! 

Sltuatlo^ ! Read the "situation c^rd." 

Teacher Response ; "Oh, Bob, T m sorry* to hear about this. I'm sure, 
thoughr that If^we all ^try- ua'rd to help Mrs. Fetters during lunch 
period. It will turn odt all right." 

Constant use of this kind of response durlng^a group meeting Wli\L 
inhibit progress. What ^ype of sabotage technl^e Is the teacher ^ 
using? 



4 • 

If you said' soinethlngr^lke:-> 

Reassuring - Sympathizing, Consoling, Supporting 

ROLL AGAIN ! 

Situation ; Read the "situation card." 

Teacher Response ;/: "Let's look at this a bit more, Bpb. Who does 
ilts; Fetters yell at? ....Can you th^nk of a reason why Mrs. Fetters 
gets so upset? . . . ." 

If the teacher uses this kind of Response continually, he will 
destroy the progress of the classroom meeting. What type of sabotage 
technique is the teacher using? 
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If you said something like: t 
Probing - Quels tlonlng - Interrogating . |^ 

• ' ROLL AGAIM ! 

aituetlon : Head^ the "situation card." 

Teacher Response : "Oh, Bob - V^ sure It Isn't that bad! ' Why don't 
you try 'killing Mrs. Fetters with kindness,' Tell me latv how It 
goes.'' ' , • * 

This type of response wll^ soon discourage any group progress. What 
kind of sabotagie technique Is. this teacher using? 

If you said something like:, ^ 

Laughing - Offering Diverting Response - Distracting the Child 
Withdrawing from the Relationship Entirely 

ROLL AGAIN ! \ ' 

f 

There are usually fouf major steps In tryl.ng to deal with a group 
member who plays a consistent .and disruptive sabotage game: (1) you^ 
respond by referring to the content of his statement-s; (2) you let, 
the groiip discuss "what Is happening now" or "what Is. really being I 
said here"; (3) you disclose ^|^e-and-now^type feelings; and (4) you < 
talk to the Individual outsld^of the grgup setting. ' You have such 
a group member and you have reached step' #4. What kinds of things v 
might you say to this Individual? 



/ . ■ - . / _ 

If you said something like: 

The leader could suggest that the child make a c'ontrlbutlon to the 
group (i.e. helping someone else speak out more). 

or 

The leader could confront, the Individual about his purposes In the 
form of an I-message. ^ * 

or . 

The leader could recommend other resotA'ces where the Individual 
might obtain additional help (1.^. the counselor). 

or 




The leader might suggest the logical conseqience that the individual 
drop out of the group for a while/ ^ ' / 



ROIl AGAIN ! 



There are twelve major sabotage techniqims that a defensive leader 
Cduld "plfijr" while responding to the group. ^Wlth^t looking at your - 
tiand*-outs list and describe* four of the^ sabotage techniques.?^ ^ 



If .you described any four of the following: 



1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 
10. 
11. 
12. 



Ordering, directing, commanding 
Warning, admonishing, threat^ing 
Mor^izing^ and preaching 
^ Advising • and lecturing 

Communicating' logic and making an appeal to reasdk 
Judgfng, criticizing, disagreeing, blaming 
Praising" child and not the act; buttering up, approving 
NdHie-c^ling, ridiculing, shaming . 
Psychoanalyzing, interpreting, diagnosing 
Reassuring, sympathizing, consoling, supporting- 
^.Pijobing, questioning, interrogating 
Laughing, offering .diverting Responses; distracting, withdrawing* 



/ 



ROLL AGAIN! 



• Group members can also sabotage the classroom meetings. Their ^ 
behavior is purposive and jcan usually be described by thfe ''four goals 
of misbehavior." Withour looking at any previous handoutts, deserve 
the four goals of misbehavior and h<* the child wants the teacher to 
feel. 



If you said something like: 
Goals of Mj|pbehavior 

1. ^Attention 

2. Power, 

3. ' Revenge 

4. Display of Inadequacy 



TeAcher Feeling ^ ^ 
Annoyed 

Angry, provoked, authority is threat 
ened 

Deeply hurt ' 

Despair, hopelessnes?, "I give up" .. 



ROLL AGAIN! 



_ Leader 'dVSummary of Chance Statement Game Cards #7 ; — ' 

' . ■ ■ . . ■ ^ • . J ■ ■ ■ 

Snlle at the members of your groi^p. ^ . ' ' # 

i 

WiMp iB your fcavorlte food? - Why? 

- . ' ' ■ ' . ' ' . \- . 

Give an I-message to someone In your group. ^ / 

, " . ' i ■ ^' 

Tell someone In your group what you like about him or her. \ 

- ., . _ } 

Describe how you- feel right at this moment. 



Tell about a favorite toy you had as a child. ^ v 

you fcould change the world^^at^jfc^e thing would yoif change? - ^y^' - 
Describe the "Ideal" student - use only four adjectives. 
What Is your favorite color? - Why?- . . * / 

If you could travel anywhere In the worljd, where would^y^u, like to ^o? - Why? 
What Is your favorite T.V. show? - Why?^ ^ , " , 

-What one thing do you enjoy most about ^^your job€ * 
What one thing do you enjoy least- abmii^ your jobV> 

If you could* change iiKflp any animal, what would you become? Why? d 
What have you done this past week to>^§lp soiq/^ne? tell the group abouf it? 
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Leader's Suimnary of Leader S^lll Game Cards #7 



It s the fi«t sjes.sloin of your classropm meeting and you. are attempting 
to kec^ the dlsolusslom centered around "communication with * teachers and 
students." HMfever« Joan dnd Sally are la the comer tfrltlclzlng the school 
fystem; -Haroldr, Les, .and Joe are dls'cnisslong communication among them^ 
selveis; and the rest of the members of. i^he class look bored. This meeting 
needs STRUCTURING! ' 

^ • .1 • \ . . . , ... ' . 

GO BACK 3 SPACES ^ ' 

— ■ 

The classroom meeclng Is in sessxon and the group Is discussing student ' 
responslbllljiles as they relate to school. A few of * the manbers trjhto 
maneuver theTfllscusslon Into a verbal attack on various teachers* jnethods 
and requirements. As leader, however, you bring the conversation back' to pin- 
pointing what are the school respon^bllltles of 'children. Good . STRUCTURING I 



GO AHEAD 2 'SPACES I 



* It Is the second meeting you have tried with yoilr classrooif and Carrie 
Is expressing a concern about how to get along with her brother. As the* 
leader, you turn to the group and ask, "H^s anyone el* also had that kind- 
of problem?" Other group members Identify with the situation and begin to 

, respond, good] UNIVERSALIZING.' 



*^ ' GO AHEAD 3 SPACES! ^ , 

^ Susan Is relating during the cladsroom meeting about a conflict 
situation she had ylth her mother. ^ The result of the conflict left some 
'questions In her mind about why they both acted the way they did. Immediately 
rtwo classmates rpspond to her remarks wlth^such comments as "That •kind of 
tnlng has .been bothering me too" and ""I had' a similar experience with my~~ 
dad." They are UNIVERSALIZING trfemselyes because of the pattern you 
established earf^er in the group. * 
> 

^ GO AHEAD 3 SPACES! 



Sally Ann is concluding an emotional description of how the teacher 
on playground duty was unfair to her. All she receives is sympathetic (or, 
embatrassed) mumblings. What could really be helpful h^re is FEEDBACK 
from the leader and other group members. 

GO SACK 2 SPACES 

♦Discuss in your group what could have been said to Sal3^ Ann^ Remember that 
FEEDBACK does not demands change - it only shares an o^sgtvatlon. 



Your weekly cla8i0room meeting has Just begun and presents his 

problem ho\r to react to, a neighborhood bulj.y - before the class, Dfscudisiony 
follows. / Then, to get Larry to begin to apply newly learned theories to 
« specific situ&ti^nJ you lead him through a series of questions; Wha,t 
specifically happehedi how did' it make you ^eel^ what did youjidt), thch what 
happened, so fin. You are iielping Larry in DEVELOPING TE|gATIVE HYPOTHESES. 

^ AHEAD 2 spaces; ^ • 

Cassie excitedly reports to your classroom meeting about how she 
successfully was able to cooperate with her sister while doing the dinner 
dishes. You have 'hel^4d ^her in DEVELOPING TENTATIVE HYPOTHESES .and she is 
risking applying these nypo theses. ^ 1.^ 

^ ■ GO AHEAD 2 SPACES! g ■ 

s ' — f 



Al i9 describing how he attempted tp respond to Ronnie's trying to 
pick a fight with him: he walked off towards the other side o#^he P^y- 
ground; liowever, when Ronnie followed him, he ended up fighting. All you are 
able to concentrate on it his adding to the-power struggle by exchanging 
blowg^'As the leader, you should encourage him' (he^ did try tp rpfmp^ himself 
fronPthe situation as a ^irst step) and try FOCUS IWG ON^HE POStT!EVE.\ ^. 

\ GO BACK 2^ SPACES ' ^ 

The goal today for the students in the classroomTmeeting is to descril^ 
what they like about their parents. As *the leader, you know how important 
it is ta try %)CUSlNG ON THE POSITIVE. . , . * 

. ' ■ ■ ' GO BACK 2 SPACES ^ - 

" • ■ 1 

Louis often complains in the clalssroom meetioKbbou^ the way his little 

broth^rs^ act toward him at home. Yet when you try to get him to pdnpoint 

specific situations and apply the theories he has learned » he noncommltedly 

replies, "I'll tty.'} You feel discouraged because yoa know that ' TASK | 

SETTING AND OBTAINING COMMITMENTS :^e important parts of the learning process. 

X GO BACK 1 SPACE 

The olassroom meetings have been going on for several months now 
and 'the thus iasm and involvement are showing a definite increase. As . 
leader, you have established the pattern of a "homework" assignment when 
applicable - to apply techniques learned during .the meeting. Then at the 
next class meeting the students report^ about their experiences. Good 
TASK SETTING AND OBTAINING COMMITMENTS! 

GO AHEAD 2 SPACES! 
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/^The phixd classroom meeting Is over and two of the students lutve come - 
up to you and expressed d Is silt Is fact Ion with the progress of the grotiip. You 
also have been concexne^d about the group* a Involvement. You leave the. ^ 
achool fx^stjTated and a bit discouraged. SJIHKARIZING during the meeting y 
would have helped to clarify feelings and\mi8taken impressioip^ - 

/ Od BACK 1 SPACE , "^fi ^ / ' / 

/Tou^ and yout students are in the, middle of the fourth classroom I 
aeeting. The djUbcu^ion seeing td be floundering. Various members seem 
to want to skirt the subject* insfead of talkinglabout ^e real issue at. ^ 
h^d. You stop the discussion &f or a minute and ask such questions as: o 
**W6at Is happening ^o our grou^Ahow are y^u feeling right now, what are we 
wanting to accomplish during "thi^ session?" 



0»^AHEAD.2 S^CES: 



r 




r 
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ObJeqti,ve: To summarize information on classroom meetings. 

CUSSROOM MEETING RECAP 



TASK DIRECTIONS 

Often what a person first recalls '^kbout a newly learned concept 
OX idea is very important. As you>1Jook at the following four stimulus 
aientenc^Si tap In on your first thought or association In finishing 
up each sentence. 



1. In classroom meetings, students 
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In classr^m meetings. 


rules 






• s ■ 

In classroom meetings. 


i 

teachers 






Classiroom meetings are 


a time 







Objective: To classify three types of classroom meetings according to 
^ • situations. 

Activity 1: 



CLASSROOM MMBriNGS TYPES 







TASK DIRECTIONS ' 




Determine the type of class meeting you' would use 


to best deal 


with each of the 5 situations listed. Use Participant 


Summary #3. 




Type 


1. Mrs. Stevens is concerned because many of the 


1. 



class members did not understand the concept 
of gravity. 



2. Some members of the class want to elect officers 2. 
for the year. 

3. John posed the problem of integration In 3. 

public schools, specifically busing. \ 

4. Mrs. Stevens asked the class what they thought 4. [| 
[ J. about making study hall a more profitable time. ^ 

5. Cindy and many of the girls are displeased n5. ^ 
because they could not particpate in a basket- 
ball program after school. 
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\ Objective: T(/ generate topics for each .of the three classroom meeting 



types 

I 



GENERATING TOPICS 



. TASK DIRECTIONS 

In a small group of 3-4, discuss possible topics for each of the 
three types of meetings. Generate at least three topics for each 
meeting type. 



1. Social-Problem Solving Meeting 



r 

S • . ■ , .. . 

2. Open- Ended Meeting , ^ 



3. Educational -Diagnostic Meeting 



^3 ; 
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Objective: .To learri specific behaviors which can sabotage c^assrcioin 
meetings, 



SABOTAGE TEQHNIQUES 



TASK DIRECTIONS 

Read first and then discuss with the other workshop participants 
the following techniques. Put a mark by the .techniques YOU would be 
most likely to use. If you wanted to sabotage your effectiveness 
as a leadeV* - 



^ Ordering, directing, and conmandlng ^ 

c 

The teacher wants to keep things well under contrpl and demands 
that the child get rid of negative feelings immediately and 
"s^pe up". 

2. Warning, admonishing > oy tfireatenln^ 

Ti^e teacher threatens the child with the 'consequences that will 
occur If he does something. 

Moralizing and preaching : , 

The teacher tells the student what he should do or what he ought 
to do (what's right)' and is concerned tha£ the chlld^has the 
"proper*' feelings. 

• * 

4. Advising and lecturing 

The teacher tries to show his superiority by continually giving 
the child solutions to his problems. 

— ^' CoP"P"nicating logically and making an appeal to the child's reason 

The teacher again shows superiority by giving facts or a counter- 
argument and by lecturing. 
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6. Judging, criticizing, disagreeing, or blaming a c'hlld' -^-- 



ERIC 



The teacher has alr^dy pirdnounced fi. verdict of "^uiity'V without 
a trial. He is interested in proving»,that he is always right 
and that the child Is always 'wrong. ' * 



- • ■ ' ^ ' ? . ' 

7. Praising, agreeing, evaluat^lng positively, approving, butterlnR 

, up T ^ 7^ 

The teacher demonstrates partiality to a student and t^nds to 
praise the ' person rather than the act . ' ' 

8. Name-calling, ridiculing, shaming ' y 

The teacher is interested in being right and puts th^ student down 
/ " with sarcasm or joking^. 

9. Psychoanalyzing the child*, interpreting, diagnosing — - 

^ ♦ 

With the best of intentions, the teacher tries to analyze the 
\problem; so that he can be in a better position to ''set the 
child straight". ^ 

10* Reassuring, sy n^pat hizing , consoling, supporting- - 

Simple ;reassuraii a pat on the back, and the pretense that all 
is well whei>.it isn't are the teacher's answer to a child,' s ^worries 
and anxieties. . ^ . .. * i 

' - \ ^' 

Probing, questioning, inte r rogating 

. *. 

The teacher wants to knoy "who, what, when, where, and why". 
This could be used to excuse himself from 4,n vol vement or tfossibly 
to gather every detail in order to solve the child's problem for 
him. 

12. Laughing, offering diverting responses, distracting the child , 

or withdrawing from the relationship entirely 

The teacher alsu attempts to excuse himself from involvement by 
treating the child^^s feelings lightly. 



*Adapted from Effectiveness Trq^ining by Dr. Thb^s Gordon. 
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Objective: To learn specific behaviors which can enhance leader 
effe<;tiveness In leading classroom meetings. 



EFFECTIVE LEADER RESPONSES 



TASK- DIRECTIONS 



Read first and then discuss with the other workshop partici- 
pants the fallowing techniques. Put an X by the techniques yoii 
do not feel comfortable using and an 0 by those In which you do. 



1. 



2, 



5. 



* 4. 
Silence Is often an effective response. It Is necessary to 
allow group members time to think. Given ^uch time, each 
member will be able to identify scmething learned from the exper- 
ience Q^f other class members! A period o/ silence that seems 
like an etelrnity to the leader with "right" answers is in 
reality only 30 seconds. Many times group members can be 
counted on to fill the void of silence. And their ideas and 
thought^ulness will produce more learning than a dozen "right" 
answers • 

The Repeat ; "You tried to cooperate but had a hard time find- 
ing a place to start." A repeat lets members know they 'are 
heard, gives .them a chance \o hear themselves, and gives a 
opportunity for correction If the leader has perceived in- 
correctly. 

Pairing : If andther member has previously reported a similar 

situation, "Your^xperien^ was si^milar to or 

"IJoth you and had trouble finding a way to coop- 



had 

erate with your brothers." 
people do.^ 



Misery does not love company but 



i 



Respond to Content : The repeat" above is a contet^t fesponse 
because it paraphrases whet happened. This Is more comforting 
than a response to feeling which will be Illustrated later . 

Expand ; Given an opportunity most children will gladly tell 
you about their experience and in the process clarify the 
situation. "C^you t^ll us more about what your brother 



was dolng^ 



at did you try to do?"' 



EKLC 
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The member senses a genuine Interest and the desire of 

•iJrf.^K to build exclte- 

tteftt either with the member or the entire group. The same 
situation presents the opportunity. " 

- ^2^°" * relationship exists between 

i2!h r ^""P ""^^^ ^^ng 8""P nembers, the 

«!!n! ^^""^ responses. The basic relationship 

means that a supportive atmosphere exists and the response 
will not be perceived as criticism or a put down. 

ItVhi ^^^P°"^^ • : ^i^^ «"ion responses, feeling responses 
trn-!.? To Identify the feeling, think first in 

llllif^T'f f^^ pleasure and then parrow to. the more ' 

X/ln ' You were pretty discouraged at not being, 

able to get something started." "Were you annoyed?" Againf ' 
a wrong guess enables you to improve your mark. 

Ask for an Explanation; By comparison why qiifestions are 
more exciting than what. when, or where questions, but why 
questions demand an e>cplanatlon. "Why wouldn ' t ' your brother 
let you help him?" ."Why did you wait until yesterday ^^^ry 
to cooperate with your brothet?" Most of the time children 
do not know the "why", of their behaviors and wUl f^eel de" 
fenslve^n their efforts to come up with the "right" answer. 

with ^hT*" ^"^^"^ generated by the above questions 

with the more comforting "When did you start yesterday?" 
Where were you when you tried to cooperate?" "Who was with 
you? In general, "why" questions are probably to be avoided 
by the discussion group leader but on occasion they will fit 
in with your--goals. 
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ObJectly«: To role-play "selling" classroom meetings to An 
' \ administrator. 

Activity: 

"PUTTING IT TOGETHER" ^ 



TASK DIRECTIONS ^ 

* You have been involved in learning abAut classroom meetings, 
thefr purposes, and specific skills in leading them. This actiyi^ty 
is a practice time for promoting their value and emphasizing aspects 
of the program in a role-playing situation. There will be 3 roles 
for each memb^r\)f yout group to play. * ^ ' 

Actor : teacher who wants to begin classroom meetlk^gs 

on a regular twice a Week basis. 

Responder: principal • who isn't sure about the amount of 
time involved and Is in general skeptical. 

Observer : give feedback to the actor about his/her 

salesmanship and what points were particularly 

» * potent. (The responder can give feedback about 
potent points too.) 

1. Each person become ^ B, C. 

21 .For the first roxiad 
A - Actor 
B - Responder 
C - Observer 

3. Role-play the situation for 5 minutes. ' 

4. Give feedback to^ach other for about 3 minutes. 



5. Switch roles ^ 



B - Actor , ^ 

C - Responder * 
A.- Observer ■ , 



6. Go thrpugh the xole-playing and feedback process as before. 



7. -Switch roles 
C - Actor 
A - Responder 
B - Observer 

^ : ^ ^ — \- 
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PARTICIPANT SUMMARIES 



Objective: To give more specific Information on the purposes of 

^ classroom meetings. \ • ^ 



CLASSROOM MEETINGS 



' TASK DIRECTIONS 

Read this handout at your own leisure outside ttie vork*- 
shop. It gives you a review and more specifics ^T^^ ^he pur« 
poses and physical aspects of classroo^meetlngs* 

' ^ ; ^ 



Purposes of Classroom Meetings 

!• Allows strtid en ts to expe? fence Glasser's ^^ee omponcnts o^ 
academic success. '\ v 

- Invo 1 vemen t — 
-relevance 
-thinking 




2. Provides success experience. No one In alass can fall because 
In a class meeting there Is no right or Arrong answer. 

3* Allows the more and less capable students In a cKiss 

interact on an equal basis. « ^ f 



4. Promotes coheslveness of class. 

5* Solves many classroom problems. 

Physical Aspect of Class Meetings 

1. Need ground rules for conducting meetings. 

-get the group. Into a closed circle In the classroom, 

teacher and students, 
-work on an Idea which has no right or wrong answer; 

not a factual or simple answer; open-ended subject, 
-attempt to solve the Individual and group educational 

problems o^ the class and the school - to solve the 

problems of living In their school world, 
-all problems relative to the class as a group and to J 

any Individual In the class are eligible for dlscusslony 
-discussion Itself should always be directed toward _J 
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solving the probl^; the solution should neviBr Include 
punishment or fault finding «^ 
-meeting held just jnrlbr to a natural cl^ss break-^ lunch, 
recess 9 ctfc. r 

2. Meeting time should be consistent. if ^ 

rrZlementary school - at least once a day. v ' 
-High school - perhaps two or three times a week 
-Leng^th of Individual meeting wCJXild vary according 
to grade level of participants. y 




♦ 
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Objective: To give more specific information on the background of 



classroom meetings. ,^ 

) 

ft 
SSROOM MEETINGS 



r TASK DIRECTIONS 

.y . ' ■ ' . . ' 

Read this handout at your own leisure outside the work- 
shop. It gives you a review arid more specifics Into the 
'^lackgroun^i of classroom meetings. ^ 





. . ... They (school systems^ must help peNople develop the 
sense that "I''m somebody, people care about me, and I \ 
care about other people. I've learned succe^asfully some , ^ 
things that are useful and also make sense t^me, and 
while I may not be able to 'use them directly j^^ght now 
or later, they're still good and I fe6l good^^out what 
I've learned.' ,. . . ^' 

-taken from "A Talk With William Glassei|," Learning 
December 1972. / .J 



The Reality Concept William Glasser ^ 

Description and History : 

The Reality Concept Is based on the the6ry that a succefl6ful 
Identity Is found only through responsible behavior. Responsibility 
Is defined as the ability to fulfill one's needs and to do so In a way 
that does not deprive others of the fulfillment of their needs. Respon- 
sibility Is brought about through an ex^lnatlon of goala, values, and 
beiifavlor, and followed* up by planned behavior changes. 

The Reality Concept Is one of the most recent behavior, chan^ 
approaches. It was developed by Dr. William. Glasser ancj Dr. G. 
Harrington during the 1950 's during their work 9^ the Ventura S^ool 
for Girls In Southern California. This, concept Is designed "to^help 
those already successful to maintain feftelr competence and help others 
become successful." f . 

Principles ^f the Reality Concept (^applied here to the classroom sltuatloJ 
' 1. Involvement - This begins with the teacher who needs to be 
warm, sensltlve^^understandlng and honest. This kind of 
relationship Is essential • Only when a feeling of care and 
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conoern Is established through Involvement can prbgteavi 
occur/ This care is not a blind acceptance of all the child 'sS 
acfions and feelings. It is a concern which is shown through • 
praise for, acceptable behavior and rejection of unacceptable 
behavior. The teacher must be tough - he or she must be able 
to survive the anxiety- produced in luch; disapprovlzijg dit^iariolis* 
it is felt that in this way, the teacher's concern Jis much 
more real to the student when he is encouraged to become 
involved with those around him. ' \ ^ 

Current Behavior ^Although thechild's past ahd his feelings 
about it are acknowl/edged in the keality Concebt, the emphasis 
is on current behavior. It is hoped that this^wlll discotir^e 
the student from relying on his past or his feelings as 
excuses for present actions. The emphastp is put\on "what" 
(referring to behavior) and "how" (referring to reactions and 
feelings about behavior), rather t;han "why." JChJs helps 
the child Income aware of his behavior and to understand * ^ 
that his behavior ife a self-involvement that he chooses. 

Evaluating Behavlpr - Although the teacher serves to guide 
and suggest behavior, the final judgemeijt on the value of 
behavior is left to the studenfT He is responsible for *• 
critically judging his actions^ and its value to himself 
and to others. When a. child decides that an Illegal or 
"negative" action has valUe for him, he must -be advised 
of the likely consequences of his actions and be willing 
to accept them; The' responsibility is in , his hands. 

Planning Responsible Behavior^ - Once a value iudgemetit is 
made about a particular behavior, the teacher arid student 
work together to plan future responsible-"^l)ehavior. Often 
the student is at a loss in this area. The teacher guides 
and suggests^ appropriate behaviors, but the student makes 
the final decision as to what is best for him and for others 
ihvolved* Plans must be ^realistic and a^Jptopriates They 
are revisiabje if found to be unwoi;'k-able, but a good effort 
should be made to carry ^t out. 

Commitment - Either 'verbal or written, the-^tudent must 
truly commit himself to the plan. Because of the involve- 
ment he has established with another individual, it is j 
easier to commit himself. Someone else cares whether ' 
he succeeda or not. This involvement is expecially 
essential at this point in time. Written/ commitments aire 
encouraged as they often seem stronger and more^lreal to / 
the studtertt. ^ ^ ' ^ / 
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Accept No Excqs^es ->If a plan does not work out, the values 
professed inu^t< first be examined*. Lf thejKare still valid, 
^t'he plan must be re-^ evaluated. If the plan is reasonable, 
the individual then must either re-commit tilmself or completely 
uncommit himself from the plan and devise a/new, ^ore Appro- 
priate or feasible^, ^ne. 

"If he has. TCCided/co re-commit himself to the plan^ 
the l;eacher must ueyer excuse the student from the responsibility 
of the commitment;^ Excuses let the pe^rson off the hook, and . 
deny his responsibility ^or the l^ehavlor, or lack of. 

No Pymishment - Punishment breaks the ihvolvemfent necessary 
for tlffe person to succeed. £^ncobragement , on the other hand, 
solid^^es involvemer\r> Thus, good behavior Is encouraged, 
'\/^ftiIures are de-empha^zed. Punishment tends to Reinforce 
one's failure identity and increase his sense of loneliness* 
and hopelessness, often resulting In withdrawal and/or hostility. 
It does not allow the individual to judge his own behavior. 

Consequences of behavior are different from punishment, 
which tends to be punitive^: Consequences give the individual 
feedback on his behavior and allows him to redirect his actions. 

Materials by William Glasser ; 

Reality Therapy (1.965> 
' The Idebtity Society (1971) 
Schools Without Failure (1968) 

Parent Involvement Program (1972) " - 
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Objective: To suiomarlze Ihformatlpn on classroom meeting types. 

CLASSROOM MEETING TYPES 



TASK DIRECTIONS 



Read this handout for review of the three types of 
classroom mMtings and to help with the following activity. 
Worksheet #2. 



Social-Problem Solving Meeting 

Concerned with student's spcial behavior in school; i.e., the 
seniors are particularly noisy during their free study period. This 
disturbs other students and teachers. How can this be handled? 

AJl RroUlems rel^tiVe to ^ xjlaas as a-^oup and to any Individual 
in the class are eligibleyfor discussion. 

The discussion itself sh/ould always be directe4 to'solvihg the 
problem; the solution should liever include puttlshment or fault- 
finding, .■■i 



Open-Ended Meetinj^s • 

♦ 

Concerned with intellectually Important subjects. Students are asked 
to discuss any thought- provoking questions related ta their lives ;^ 
i.e.. What would you buy if you had a thousand dollars? <^ 



Type of meeting which should be used most often, even where behavior 
problems are most prevalent. The more it's used, the more it's 
applicable. 



Educational-Diagnostic Meetings 

Always directly* related to what class is studying; i.e., the class* 
Is disappointed that after studying the Americal Revolutioa, the 
students still didn't feel they understood the dimensions of it. 

Can be used by, the teachier for a quick evalutation of whether teaching 
procedures la the class are effective. . \ 
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CLASSROOM MEET-INGS. 
STAFF DEVELOPMENT 
PACKAGE 




f.ndio6Qji oAe tho. gaim boojut and cxvtxU ntzd^id to play 
the. Qomt de6cAxi>ed >cn Ac^ 3, Goal 3 iht Cixu^Aoom 
Mfcetoia^s StaU Peve£opw€nt fj^fe^fl^- ohd^A to play tho, 
gam^, you uUll med to 066 mbl^ zhe, game, booAd and cut out 
the, dt^ieAent game c/XAd6 pHov^ded. You mlt .al6p need one 
die <n ondeA to ptay the game. 

i • 
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If you said sdiethlng like: . 

■ • 

Ordeflng - Directing - Comnandl^ 



ROLL Again 



{ 



L 



J 



you' said something like: 
Warning > Admonliilng - Threatening 



lOU AGAIN 



5 V 



moffvs 
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, Situation ; Read the "Situation card." 

■ - — T' 'i. 

Tfeaclier Response ; "Bob! I don't want to 
hear you talking about Hrs. Fetters that way 
again! She is the lunchrooin supervisor and 
70U are to 'do «hat she says!" 

If the teacher consistently usds this 
ty(ie of response in the cUssroom meeting, 
he will destroy the progress' of the group. 
• %t type of sabotage technique is the 
.teacher using? 



Situation ! Read the "Situation card," ' 1 

Teacher Response ; "Bob, if I hear you 'talk that 
way about Mrs. Fetters ^agaiiyj I will contact 
your parents! And if you can'i keep on the 
atopic of our grouHlsousslon, then you will^ 
hav^ to leave the rooniK . ' ' , ' ' 
If this 'te\cher consistently 'uses tl)l8 ■ 
tyje of responseV^she will destroy thie progress 
of .the,group, iat type' of sabqtajp technique , 
is the teacher using? 



J 
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^re are usually. f oar major steps' in, .trying 
to deal w|th a |rou£ member who plays a congistent 
and disruptive sabotage gajiie: (J) you respond by 
^ referrlng,to the content of his statement^; (2) 
you 1ft the group discuss "what is happening nbw" or 
"What' is really being said here"! (3) you disclose 
here-and-now-typfi Mings; and (4) you faMo the 
individual outside;of the group setting. ?0u have 
i^.such a group member and ^u have reached step h. 
'Y*|f'Whatiind8' of things might yo'u say to this iidi- 



J 



aovioivs 



There are twelve 'major sabotage techniques that 
a defensive leader could "play" while responding 
,,to the group. ' Without looking at your hand-out, 
"list and describe four of ttie sabotageHechniqu^s, 



ERicill) 
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If you Bald sonethlng like: 

The leiler? could suggest that the child mke - 
• a contribution to the group (i.e, helping soneone 
else speak biitmore.) 

The leader could confront the individual ^^o^ 
his furposeslin the fori of an I-^essage. 

or* J • 

The leader could rec'oniend/other resources 
where tie individual oilght obtain additional help . 
(i.e. the counselor). ( 




or 



The leader light suggest the logical con- 
sequence that the Individual drop out of the group 
foriwhile. 



ROLL AGAIN 



i 



f 



0, 



/ 



T 



If you described any four « the following!/ 

1. 'Ordering, directing, comandlng 

2, Wan)ing, admonishing, threatening 
'3* Moralizing and preaching ' ^' 
i ^Advising and lecturin| 

5. Comnicating logic- and oaklng an appeal to 
reason L/' ' 

6. Judging, criticizing, disagreeing, blaiing 

7. Praising child and not the .apt; butterl?g up, 
approving ^ / . . ■ 

8. Name-calling, ridiculing, shaming 

9. Psychoanalyzing, interpreting, diagnosing ' 

10. Reassuring, sympathizing^ consoling, supporting 

11. ' Probing, questioning, intenogating * 

12. Laughing, offeriiig diverting responses, 



distracting, withdrawing, . 



V 
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situation : Read the "situation card." 

Teacher Response ; "Let's look at this a blf' 
more, Boh., Who does Mrs. Fetters yell at?.... 
Can you think of a reasop why Mrs. Fetters'.gets 
). /so upset?...*, t. 

If the teacher uses dils Icind of ' response 
4 continually, he will destroy the progress of 
, ; the classro'cini nie.eti/ig. What type of sabotage 
;,;t^iini^ue \$ the teacher using? 



Ik 



Situation ! Read the "situation card." 

Teacher Response : "Oh, Bob - I'm sure it isn't 
that bad! Why don't you it)' 'killing Mrs, 
Fetters with kindness,' Tell nie later- how it 
goes," , - 

This typ6 of response will soon discoura^ 
any group progress. What kind of sabotage 
technique is this teacher uaing? 



t 
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If you said something like: 
, Probing - (juestloning - Intenogatlng 
ROLL m 

i 

I ■ I - . 




If you said something like: 

Laiighllig - Offering ^Diverting Response ■ 
Distracting the Child - Withdrawing from the 
Relationship Entirely < 



ROLL AGAIN 
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Situation: Read t^e "situation card.' 



V 



eacher Response : "Now Bob, help me to under- 
stand this problem. Exactly what does Fetters 
say when you begin to talk to each otherT And 
is that talking in "quiet voices" or talking. 
loudly across the room?.,." 

Continuance of this type of response will 
hinder any group progress. What type of sabotage 
technique is this teacher using? 




Situation : Read the ''sitliatibn card." 

' I. 

Teacher Response : "Oh, Bob, I'm sorry .to hear 
about this. I'm sure, though, that if we all try 
hard to help Mrs. Fetters during lunch period, it 
will turn out all right," 

Constant uje of this kind of response during 
a group meeting will inhibit progress. What type 
of sabotage technique is the teacher using? 



— ^ 
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If you said something like: 



Psychoanalyzing the Child - lnt|0)retlng 
Diagnosing 



itjijpre 



ROLL AGAIN 



If you said something like: 
Reassuring - Sympathising, Consoling, Supporting 



1 
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situation : Read the "situation card." 

Teacher Response : "Oh, Bob! (Patronizing tone of 
voice) you know you shouldn't speak that way about 
Mrs. Fetters. We should always respect our elders, 
dear." 

If this teacher consistently uses this type 
of respfinse, she will destroy the growth of the 
group, what type of sabotage technique is the 
teacher using? 




Situation : Read the "Situation card." 

Teacher Response : "Nch^, Bob, you know the situation 
in the lunch room. If I were you, I'd just do what 
Mrs. Fetters says. Off:oufse, another way of hand- 
ling the' problem is to talk to Mrs. Fetters about 
how you feel." ^ ^ 

This teacher consistently uses this type of 
response and he is inhibiting any progress in the 
group. What type of sabotage teckique is this 
teacher using? * 
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If you 8ald./8Qi&ethlng like: 
MoraJ.l2lng 7\ Preaching 

' ROLL AGAIN 




If you said something like: 
Advising - Lecturing 

ROLL AGAIN 
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Situation : Read the "situation card." 

; ' \, 

Teacher Response : ^^'You're a good group member 
for bringing this to qur attention, Bob. 
Maybe we should look irrj;o it. You're such 
good boys and girls for not causing Mrs. Fetters 
a lot of trouble." 

; If this teacher consistently usW^this tyje 
of response, she will destroy the progress of 
the group, lat type of sabotage technique is 
she using? 



aovioays 



Situation : Read the "situation card." 

Teacher Response : (s^frcastic tone of voic^ "Bob! 
Of all the ridiculous things to say! Maybe your 
stomach ache is from your lunch and not from 
Mrs. Fetters!" 

Continual use of this type of response will 
inhibit any progress thia^cher m^ght hope the ' 
group will makfe. What^nd of fabjitage/technlque 
is he using? / 
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If you s^ald something like: 

Praising (the person and not th^ act) - Agreeing 
Evaluating Pqaitlvely - ButterJftig up - Overly 
Approving 



ROLL AGAIN 



^ If you something like: 

Name-calling - Ridiculing - Shaming 



ROLL AGAIN 



J 



ri3 



, Situation: Read the "Situation card." 



Teacher i 



espopse: (Ratronizing^oice tone) "Now 



|Bob - s,to^ h' tjiini. You knoW/ how loud ^d slow 
it ca/be when everyone talk/ instead o| eatiirg 
lunci. Mjfs. Fetters is just trying to keep your 
luncji period runalng smoothly." . 

this teacher continues using this type 
of response, he will inhibit any^ group progress 
What type of sabotage technique is the teacher/ 
(singr; ^ / 
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situation : Readithe "Situation card," 

Teacher Response : "Bob, I d'oubt if Mrs. ^Fetters 
would 'b^her you so mufii^if you weren't always 
goofing^ off during lunch pefio(l-i Mrs. Fetterfeis 
tryingho 3\a good job - why don't you 
out."^^ , . 

If th^is teacher continues using this type p| 
5 response ,^she will inhibit any group -growt; 
type of sabotage Vechnique is the teate 




If you said sonetMng like: / ' 

Comninlcating Logic and Making '^n Appeal to tk 
Chlld'S' Reason 



If you said^ 'something like; 
, judging .- Criticizing - Disagreeing - 

fOLL AGAIN 



Blaml|ig'" 
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Group members can also sabotage the classtoftn 
meetings. Their behavior Is purposive and can 
^sually be described by the "four goals of mis- 
^^beh^lar." Without looking at ar\y .previous hand- 
*puts, describe the four goals of misbehavior and 
c;hlld wants the teacher to feel. 



If you said something like: ^ 


Goals of Misbehavior 


Teacher Feelinft 


1. . Attention V • Annoyed 

2. Power Angry, provoked, 

» authority is threatened 

3. Revenge Deeply hurt 

4. Display of Inadequacy Despair, hopelessness, 

"1 give up" 




Rpli^^IN 
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SITUAtlON CARTb 

It is the second classroom meeting and the 
students are learning the techniques of how to 
function within the group setting. Today's 
topic is "student responsibility at recess and 
in the lunch room." The meeting is at the point 
where the students are loosining up and really 
getting into the discussion. Bob now Resents 
a related topic to the group:* **We've been 
talking about how we should act at recess and 
liinch,^ut we have a big problem tod. It!s Mrs. 
Fetters (^a womao^who ^s employed as the lunch 
room supeWisor^r\5li^'y a real pain! HShe won't 
let ud talH or Aaugh while we eat lunch - and 
if we do, she yells a^ us. And we have to eat 
so fast.; all she says is 'Hurry, hurry, hurry\,- 
the next\ group will be here soon. ' (Bob mimics 
her Yqic6^) It makes my stomach hurt. She's 
dumb and I\ don't like her!" ^ 
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Cassle excitedly 4:eport8 to your clasBroom meeting 
about . how she , successfully was able to cooperate' with 
her sister while doing the dinner dlsKes. You l^ve 
helped her In DEVELOPING TENTATIVE HYPOTHESES and 
she 'is risking applying these hypotheses. 

'GO AHEAD 2 SPACES! 



Al^ is describing how he attempted to respond to 
Ronnie's trying to pick a fight with him: he walked, 
off towards the other side of the playgrdund; howevi^y 
when Ropnie followed him, he ended up Aghting* Ai^r^ 
yott are able to concentrate on is his adding to the 
If power sturggle by exchtinging^blows^ As--thjB^^leader, 
'^ou should encoura'ge him'. ,jj[he did try to' remove him- * 
GfBlf from the situation as a first step) and try 
EO CUSING ON THE PpSITIVE . , , , 

' GO BA^K 2 SPACES ' 



ERIC 



The goal today for the students in the classroom 
meeting is to describe what they like about their 
parents. As the leader, ygu know, how impot tan t it 
is to try FOCUSINe'^ON THE POSmVE , 

K GO 3ACK 2 SPACES 




^ LEADER SKILLS 
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I-t^s the first session of your classroom meeting and 
you are attempting to keep the discussion centered 
around "communication with teachers^ahd students." 
However, Joan and Sally are In the^Forner criticizing 
the school system; Harold, Les, and Joe are discuss- 
ing communication amo^ them^selves; and the rest 
of the members of the Mass look boredn This meeting 
needs STRUCTURING ! . 

GO BACK 3 SilACES 



-w — ^ 



. The classroom meeting^^ in^ session and the group 
Is discussing student responslb:(.ritles ae they relate 
to school, y A few of the memberjittry to maneuver the 
discussion into a verbal- attaclc^n various teachers' 
methods ^and requirements. As leader, however, you 
bring the conversation back^iio'^plnpolntlng what are 
the school responsibilities oE children. Good 
STRUCTURING? 

/O AHEAD 2 SPACES 



It is the second meeting you have tried witji your 
classroom and Carrie is expre«sinc a c^oncern kbout 
how to get along wi^ hex brother 7 As 'the leader, 
,you tur^,,to the gfd«f). and.^sk, ?*Has anyQtie else 
also had. that kind of pAblem?^' Other group member 
identify with the sitiiatiton and begifi to respond. 
Good UNIVERSALIZMd! - * ' ' g^' ■ 

^ ^ V ^ . 

, ^0 AHfiAD 1^ SPACK ! ' 

■ ■ ■■• .) 
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Susan is relating dur±ngVthe*classrax>m meeting about 
a conflict situation .she h^d with her mother. The' 
result of*^ the conflict left j3ome questions in her 
mind about why they bot^h acted the way they did. 
ImKoediately two classma^^ respond to her remarks with 
su^hHCoimaent% as "That kind of thing has been bother- 
ing me too" and Vl had a similar experience with ray 
N^^^d." Tji,ey are UNlVER6ALtZING> themselves because of 
the pattern you established earl:ter in t:he group. 



GO AHEAD 3 SPACES! 



Sally Ann is concluding an emotional description of 
how the teacher on playground duty was unfair to her. 
All she receives is sympathetic (or\embarra88ed) 
mumblings. What could really be helpful here is ^- 
FEEDBACK from the pleader and other group members; 
■ ^ ^ 

GO BACK 2 SPACES 



Your weekly classroom meeting has just begun and 
Larry presents^his problem - how to react to a 
neighborhood bully - before the class. Digcussion 
follows. Then,- to get Larry to begin to apply newly 
leai'ned theories' to a specific situation,^ you lead 
him through a series of quej^tions: What s^Jecif ically 
happened, how di^ it make you feel, what did you do, 
then what happened, and st) on. You 'ate helping 
; Carry in DEVELOPING TENTATIVE tJYPOTHESIS\ 
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' Louis often complains In the classroom meeting about 
the way his little brothers act tdtard him at home. 
Yet when you try to get him to pinpoint specific >^ 
situations and apply tjie theories he has learned, he 
nonc6mml€edly replies, "I'll try," You feel discour- 
aged because you- know that TASK SETTING AND OBTAINING " 
COMM^TMEljJTS are Important p^arts of the learning process. 

GO BACK 1 SPACE 



The claaaroom meetings haye beegl going on for 
several months now and the enthusiasm and Involvement 
are showing a definite Increase. V As leader, you have 
established the pattern of a "homework" assignment- 
when applicable - to apply techniques learned during 
the meeting. .Then at the 'next class meeting the 
students /report about their experiences. Good TASK 
TTING/AND OBTAINING COMMITMENTS! " 



GO AHEAD 2 SPACES! 



The third classroom meet i^ng is over and two of the 
students have come up to you ^nd expressed dissatis- 
faction with the progress of Jthe- group. You also 
have been concerned about the group's involvement. 
•> You leave the school frustrated and a bit discouraged. 
SUMMARIZING duriivg the meeting would have hej^ped to 
clarify feelings land mistaken impressions. 

GO BACK 1 SPACE ^ ' 



Yctu and your students are In the middle of the - 
fourth' classroom mee^^tlng, IThe <\lscusslon seems to ^ , 
be floundering. Various meinbers &eeta to* want *^to* 
skirt t]\e^ subject instead of talking about tKe 
real issue at .Kan^. You s^op'tiite discysston fbr * * 
a minute and ask* such questibns a's«— ."What* is happerf'-. 
ing to OUT group, how are you feeling right rttfw, • . 
what; ar(^<ye wanting- to accomplish during- dais 
sesaion?^** . • L ' 



GO APEAD 2 SPACES 
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You -and your studentavart folding an .educational- 
dlagnoatlc c^aaaroon K«atlkuu Ydu are concerned tbat 
the unit on the Clvfl War did not have a full impact 
on tfa«i atudeata. - Jiinqr cenf cka that ha really dtdn^t 
underatMid all the thlaga that eauaed tha mr t6 
begin. After a few other comnenta, Linda alao'xenarka 
that ahe dldn^t aee Why the South van ted to go to war. 
As the leader^you want the atiidenta tp^ feel comfort- 
able while risking and revealing themselves ao^you 
use a PAIRDW? reiaponae; **]^oth ypu and, Jimmy hav(e 
similar dlfflcuHlea in understanding the basic cauaei 
ot the Civil War'\- . . , " ' 

■ .'. . ' , ■ ■ * ■ i - ' 

GO AHEAD l ' SPACE! ' 



TT 



This is the flrat classtootD ^meve ting tend the ., sjtudents' 
seem somewhat lll-at-ease. Tou\have decided that you 
want to establish a comfortable atmosphere for th^ - 
to share in; so you dlrect^ost of your remarks about 
their •situations to Rt!SPONDI|to>irp CONTEHT * For example » 
1 Joy described hpw the six graders often chaaeVand^^t 
them on the playground. Tou react ylthr "Tou would 
like to get along with the dlder children 'and not 
have them tease you »^ yet you aren't tore how-to statt?^^ 

GO AHEAD 1 SPACE! ^ 




Phillip IcT trying to enlist the help of the oth^ 
students In the clas^rqbm meeting. He wants to^ 
learn bow to stop thie Way his brother picks on him 
at homev The group 'has mee^ severaU tlmee^ogether 
now andi you»w53kild/llke to bultd.a llttlf/more excite- 
ment in the. group. So you ask Phllllpt^ "Tell us 
more a1t)olijC!L what your brother -does toyou^ What do 
you do While he acts this way?" pbod use of an 
EXPAND ^PlgSPONSE . ^ , 

' do 'AHEAD/i siPACES! 
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This iM'-tUer tenth claadroom inciting and the atudanta 
are very Interested in having, an^ opportunity to dlecuas 
and receive help/ vltfi their p^ra«^ 
eveti^ im^Jjm^ 

This extensive use -of CtWCRBTgNlSSS responses by the*^ 
leader llft^unvise. CpHCRETEHgSS ^ho^ spar«^ 
Ingly by the leader In the later group sessions. 

GO BACK 1 SEACfei 



-^The REPEAT RESPONSE ! Haggle has been reluefant to 
geff Involved In the classroom, meeting discussions. 
Today » however, she timidly tells 'of a problems 
situation she is having with her brother. You want 
her tp^feel understood aifd comfortable In sharing. 
So yotf repeat the basic content: *Tdu would like 
to g^t along better with your brother, but you're - 
"buying a hard time knowliig' how 4nd where to sta^rt.-' 

GO AHEAD 1 SPACEl 



Peter is attempting to describe at the class meeting 1 
how his sister teases\and bothers him at. the dinner 
''table. \ You 'Vespoad: ^ remanbei^ fron^ last week that I 
Jason was describing a fldjnllar problem. Both -of you 
seem to have behaA^lor^ trouble with sisters who tease 
you." This was a good PAIP.ING response for you to 



makeiv^ 
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1 SPACE! 
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■ .'Tou'are Ie«d';ilng 70Ur;i'8fG<dii'd''^ ,1^^.,,. 
:8tlll :fd»l^ «' 'ti«it: QervotwV;';. J^i^iia^^it'^ 
]^»>^le^/,8he had .M' 

lob'ttbiis ^^ycm ^ , , , 

volunteering a solution.. So, to Jc«ap things "Mbying", 
you suggest ywir "rlghtV aiiia^ 
%^uid haVe beeii an ef factlye reisi^<^^^ iMr^y; 9^^^ 
may seem like an eternity to^^ycni ISutf wdiild; 
allowed others ;tP get up the qdurfge tio ^jieaTk out. 



.^**th::h!arj<Bte 



60 BACK 1 SPACE 
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Jamie has Just posed /a 'qu^s^A; about^ one of the ideas 
presented during the classroom infecting. . YoU deciide to 
use SILENCE as a response |or Jpiles 'Mter a ^ 
wfallei,' Susan - who usually has a diffi^cult tlni^ speak-* 
Ing before the others - begltis to tQcpljaln her, yleivpoint 
• concerning tiie Idea In* 4ue8lCion. Gpod leade.r Response! I 

* " GO AHS^ 2 SPACESj ^ 



C'^ 



~ ^~ — — ^ V 

' Tou have been having classroom meetings fbr a few 
weeks and/you are not teaching ^bout Che goals of' 
misbehavior^ The students are jnot becoming involved 
In the dlscuss^an very easily^ To Illustrate your 
teaching pqlnt and to get bhj^ discussion going, you 
begin to describe a personal example of an attention- 
getting me^od you used as a child. This is a good 
use of CONCRETENESS Iti response to the tension of 
the group. x * 

GO AHEAD 2 SPACES! 



. LEADER JIESPONSES 



LEADER RESPONSES 
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LEADER RESPONSES 



Tou have been havlng^i^^ 
fliany montha tiov/ aiMl the; claaa feu»a Ma^cdme a cloae, / . 
QUjppottlve gtoup. brotti^t a problto 

he la Havlii^ ii^th^ Claeatodm. 

do .abtmt lt# Andy?" Ihta ^unche8 Andy apd the group^, y 
IntQ generating a plan on how to handle the situation. 

. _ • GO AHEAD 1 SPACE! ' 



X 



Jeff came to school this morning nojtlceably upset. 
During the classroom meeting he explained how before^ 
schbol he had fallen on thj^ dldewalk, tore *hl8 Jeans » 
and the other boys had lauded at him. You eiuletly 
^ remarked: "You mus't have felt hurt and maybe a 

llttle-^gry when they taiughed at you." Good _ 
FEELING RESPONSE . 

GO AHEAD 1 SPACESI * 




Your class has been Ihavlng meetings once a week for 
several months now. A few students, are dlseusjsrlng 
the gym teacher ' s methods of making each student, per- 
form before the entire class. Holly remarked » ''Yester- 
^day we were i^ppose to take turns doing cart wheels In 
front of everyone. I couldn't da dne and they taughed 
at me." Yby respond, "You mustlhave felt hurt and 
embarrassed when they laughed at you." Good FEELING 
RESPONSE. 



iem/ 



GO AHEAD 2. Spaces! 



* The topic being dlacussed /^^^^ classroom 
meeting* Is ^*tardjA<Vf and,^t>^i conseijuencea." Jeff 
Is coiiq>lalnlng t^t he waj^late yesterday because 
his itother didsi^ makfi jii^^^ got up in time. Tou 
respond : **Wliy dM -yi»^fj& *get:t ^ to school 

on time was het tespo^^^lilty npt youfst** This 
ASK-FOR-A»-KmA»/iTIOp^ (the^ Why-question) 

usually to be a:wide0b^ the leader*. .It is 

often to confront Ivf/vldr a group member. Barely 
extreme cases - woiml this ^type <>f response fit iii^f 
with your goals. Z/*'^ ' ^' ■ ""-^ 

M. 
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What is your favorite food? - Why? 



t \ 
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Tell someonfi. in your group yhat you like about "him 
or her/ ^ 



CH^iNCE ' 



I 



CHANCE 



Y 



CHANCE 



10? 



Describe how you feel right, at this moment. 

... .. i 



Tell about a favorite toy you had as a child. 



If you could change the world, what one thing 
would you change? - Why? 



CHANCE 



CHANCE 




I 

CHANCE 



\ 



If you could travel any\^ere in the world, where 



would you llkTe to go? - Why? 



r 



What is your favorlt^ color? - Why? 



Desc^'ibe the * ideal student - use only four 
adjectives. 



1 1 0 
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CHANCE 



CHANCE. 
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Give an I-Message to someone in. your group . 



V 1 



What is your favorite T.V. show? - Why? 



4 
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Smile at the members of your group. 





112 



WhaX onfe' thing^ do^ou^ ennjoy mo^t about your job? 



What one thing dp yoii like Jeast about ypur :>ob? 



r 



r 



If you could change into any animal, what would 
'you become? - Why? 



CHANCE 

[ J ■ .- 
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